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Executive Summary 
 
 Following a 2015 report by three William & Mary Program in Public Policy graduate 
students titled AED and the Skills Gap: Assessing the Skills Gap, Its Causes, and Possible 

Solutions, The Associated Equipment Distributors Foundation requested a follow-up report 
seeking to identify methods to mitigate the skills gap affecting the construction equipment 
industry and the resulting $2.4 billion in annual foregone revenue facing AED members. Most 
importantly, AED sought guidance that association members can take to close the skills gap in 
their own districts. The following report focuses on Career and Technical Education (CTE), one 
of the main proxies by which skilled technicians receive training to prepare them for the skilled-
labor workforce. In the examination of CTE, this report seeks to identify the reasons for the 
collapse of high school CTE and the resulting effect on the economy. The report also identifies 
best practices at the secondary (and to a lesser extent, the postsecondary) education level in 
delivering successful CTE programs.1 Next, the report provides a detailed overview of CTE 
funding levels from federal and state sources. Finally, the report identifies key access points at 
the secondary and postsecondary education levels via individual state “playbooks”; AED 
members should use these playbooks as a guide in order to contribute to closing the skills gap. 

 

CTE & Skills Gap Overview 
 A gap between the technical-based skills needed by businesses and the skill sets 
possessed by American workers currently exists in the American workforce. This skills gap is 
especially apparent in the heavy equipment distribution industry, which is represented by 
Associated Equipment Distributors (AED). Businesses in this sector of the economy sell heavy 
equipment that requires skilled technicians to maintain the equipment and allow it to operate at 
its peak capacity. The current lack of trained technicians makes it difficult for businesses to 
expand and affects the development of new projects and the additional employees who would be 
hired to complete the projects.  
 

In the 2015 report AED and the Skills Gap, William and Mary Public Policy students 
identified the skills gap and performed an economic analysis to measure the size of the gap and 
possible causes.2 The report concluded that 84% of manufacturing executives indicate that a 
technical gap does exist, and 67% of executives report that their own employees lack adequate 
training. An analysis of the manufacturing industry indicated that businesses are currently losing 
11% of earnings and 9% of revenue due to the inability to locate qualified workers. Among AED 
members, 60% indicated that the skills gap has made it difficult for their businesses to meet 

                                                           
1 In order to develop our “Best Practices List,” we researched interest group resources that characterize the different 
methods of CTE delivery. These groups, which advocate for the development and sustainability of CTE programs, 
include ACTE and Advance CTE.  
2 Danny Berg, Josh Klein, and Will Nisbet, “AED and the Skills Gap: Assessing the Skills Gap, its Causes, and 
Possible Solutions,” (student research project for the William and Mary Public Policy Program, December 2015).  
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customer demand. The technical skills gap is a significant problem for both employers who need 
qualified employees and individuals who have difficulty finding gainful employment due to their 
lack of relevant skills.  

 
There are many factors that have combined to create the current skills gap, including the 

failure to provide technical training, poor perceptions of vocational careers among youth, and the 
rapidly retiring Baby Boomer Generation. Our current educational system places great emphasis 
on providing a traditional four-year college education for as many students as possible. However, 
this emphasis does not consider current workforce demand or the many students who excel in 
technical-based skills rather than traditional classroom academics. Society is also to blame for 
the four-year college push, as technical jobs have been viewed as fallbacks for students who 
cannot succeed in a traditional college setting rather than respectable professions that can 
provide an excellent standard of living. The Baby Boomer Generation contains relatively more 
technically-trained workers than the rising Millennial Generation. As these Baby Boomers begin 
to retire, there are not enough trained workers to fill the technician job openings.  

 
Nationwide, high school CTE program offerings have seen a collapse over the past two 

decades. One reason for this reduction in programming is the difficulty of attracting qualified 
teachers. Between 1994 and 2004, approximately 2.7 million teachers left the career and 
technical teaching field, while only 2.25 million were hired to fill the positions.3 It is estimated 
that public school teacher turnover costs the nation over $7.3 billion per year.4 While student 
demand for CTE courses has increased, many teacher education programs have been terminated. 
The overall trend of increased teacher retirement also affects the CTE field. One reason for the 
difficulty schools have in recruiting CTE teachers is the significant pay cut that many 
professionals would have to take in order to become full-time teachers. According to the Bureau 
of Labor Statistics, the median pay for CTE teachers in 2015 was $52,800.5 Depending on the 
specific occupation and local demand, this amount may be much lower than what a skilled 
individual could earn as a practicing technician. One solution to this wage issue is to allow 
industry professionals to teach CTE courses part-time while maintaining their primary careers. 
The CTE instructor gap can also be addressed by creating alternative certification pathways for 
individuals to obtain teaching licenses more quickly than the traditional route. These programs 
could include pathways for current industry professionals to quickly obtain the certification 
needed to bring their expertise into the classroom. States should also focus on professional 
development programs to ensure that current CTE teachers are retained. 
  

                                                           
3 Nancy Conneely and Erin Uy, “Teacher Shortage Undermines CTE,” National Association of State Directors of 

Career Technical Education Consortium,  accessed December 12, 2016.  
4 Ibid.  
5 “Career and Technical Education Teachers,” Bureau of Labor Statistics, December 17, 2015, accessed December 
12, 2016, http://www.bls.gov/ooh/education-training-and-library/career-and-technical-education-teachers.htm.   

http://www.bls.gov/ooh/education-training-and-library/career-and-technical-education-teachers.htm
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 Declining state tax revenue has also played a role in states’ decisions to reduce CTE 
course offerings.6 Some states have shifted their focus away from high school CTE programs to 
more cost effective postsecondary offerings. These states require high school students to attend 
community colleges in order to participate in CTE courses. The time and cost of traveling to the 
designated locations may disincentivize secondary student participation. Alternative funding 
methods can provide some relief on the secondary education front. For example, the Carl D. 
Perkins Career and Technical Education Act of 2006 has provided federal funding for many 
states to develop CTE programs. However, the future of this funding source remains uncertain, 
as the Act has not yet been fully reauthorized since 2006.  
 

Despite the difficulties of creating and maintaining state CTE programs, there is a 
renewed emphasis on vocational curriculum. As policy makers search for avenues to grow the 
economy and reduce unemployment, technical education has become a focal point. Most states 
now offer programming designed to provide students with the knowledge needed to gain 
industry certification in technical fields. As these programs continue to develop, it is essential 
that industry stakeholders become involved in local curriculum development in order to ensure 
that the programs produce the skilled workers that local businesses need. As student skills are 
matched with labor market demand, the school system will be able to change public perceptions 
of vocational education. When the skills gap is filled, industry will be able to grow and workers 
will be able to secure stable employment that offers a respectable standard of living.    
  

Economic Impact Estimate 
 Relying on a 2005 article titled The Impacts of Career-Technical Education on High 

School Labor Market Success, the group identified the lifetime economic impact for a skilled-
worker across various bundles of CTE coursework at the high school level.7 Using a nationally-
representative longitudinal sample that tracked 8th graders in 1988 every two years through 1994 
and then once more in 2000, the authors estimate the increased annual salary of taking three 
different CTE-bundles at two different points in time when compared to the average annual 
income of the overall class.8 They measure “short-term” outcomes (a measure of the increase in 
salary in 1993, approximately one year after graduation), and medium-term outcomes (a measure 
in the increase in annual salary in year 2000).  
  

                                                           
6 John H. Bishop and Ferran Mane, “The Impacts of Career-Technical Education on High School Labor Market 
Success,” Economics of Education Review 23 (2004): 381-402, 383.  
7 Ibid. 
8 Bishop and Mane, 388. The study implements “micro data from the National Educational Longitudinal Study 
(NELS-88), a longitudinal data set that followed a nationally representative sample of 8th graders every two 
years through 1994 and then once more in 2000.” The study focused on “NELS:88 high school 
graduates who were in public schools in 10th grade and earned between 15 and 32 Carnegie units during high school 
and graduated in 1992 or 1993.” 
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 The short-term and medium-term outcomes are subdivided along three different CTE-
course bundles: the effects of combining one computer course with two advanced non-computer 
occupation-specific CTE courses accompanied by no reduction in academic or personal interest 
courses (Bundle I); the effects of taking four advanced non-computer CTE courses and taking 
two fewer academic courses and one fewer personal interest course (Bundle II); and the effect of 
taking two advanced non-computer CTE courses and two computer CTE courses while giving up 
two academic courses (Bundle III).9 In order to aggregate the increased earnings across a 
worker’s lifetime, we took the increases in annual earnings (expressed in 2016 dollars) and 
aggregated them over a 46-year period (from ages 19 to 65, or the age at which an individual 
becomes eligible for Social Security). We calculated the first seven years’ additional earnings at 
the same rate (the first year’s additional earnings rate) and the remaining years’ additional 
earnings at the eight-year rate (this potentially biases our estimate of total additional earnings 
downward). We then subtracted the costs (in 2016 dollars) of providing each bundle of classes 
per student ($7,176.12 for Bundle I, $4,783.61 for Bundle II, and $6,401.04 for Bundle III). The 
following are the net present values of the various bundles expressed in 2016 dollars: 10 
 

Economic Impact Estimate 

 2% Interest Rate 4% Interest Rate 6% Interest Rate 

Bundle I $51,068.08 $31,936.61 $20,704.18 

Bundle II $75,742.51 $50,862.90 $36,156.76 

Bundle III $89,936.53 $57,542.32 $38,570.31 

 
 The authors also calculated the increase in wages from an additional CTE course (by 
type). An additional advanced-CTE course (non-computer) resulted in an increase in annual 
earnings of $414.23 in the short-term (approximately one year following graduation) and 
$507.37 in the medium-term (approximately eight years following graduation); the cost per 
student is approximately $2,126.46. An additional computer CTE course resulted in an additional 
$1,160.51 in annual income in the medium-term (approximately eight years after graduation) yet 
only cost approximately $2,658.07. As demonstrated with the analysis of the CTE bundles 
above, the aggregate lifetime gains of the income increases would far outweigh the one-year cost 
of providing the respective classes. 
 

Overview of State Playbooks 

                                                           
9 Bishop and Mane, 388-391. “Computer courses include courses in keyboarding taught in high school, word 
processing, computer applications and programming. Advanced occupational vocational courses [include] courses in 
agriculture, appliance repair, auto mechanics, business, construction, health occupations, metal-working, etc. 
Academic courses include English, foreign languages, mathematics, science and social studies. Personal interest 
courses include art, music, health, physical education, and driver education.” 
10 These estimates are based off economic conditions for the original periods in which the authors estimated the 
effects of additional CTE courses on income. It is likely that the current impact is different; without controlling for 
recent trends in unemployment and economic growth, it is difficult to comment on similarities between estimates. 
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 In order to assist AED members to become involved in CTE at the local and state levels, 
we assembled fifty state “playbooks.” Each playbook provides information regarding several 
“access points” within a given state; these “access points” represent excellent opportunities for 
member engagement. Opportunities include, but are not limited to, program advisory committees 
(which consult on various issues of CTE programs at the secondary and postsecondary levels 
including curriculum development and credentialing), work-based learning opportunities that 
allow members to access and develop new talent, workforce development programs, advocacy 
opportunities, and state and local initiatives aimed at improving CTE at the secondary and 
postsecondary levels. As each state necessarily operates its CTE program in a unique way, there 
are various contextual differences in these opportunities across the nation.  
 
 Furthermore, each playbook maintains information regarding recent funding levels as 
well as key state CTE contacts that members can reach out to for more information on their 
state’s CTE programs and opportunities to become involved. Many of the playbooks incorporate 
estimates of economic impacts at the state level (derived from Advance CTE and the Common 
Good Forecaster) that can be used as talking points when advocating for the development or 
expansion of CTE programs. Finally, each playbook lists CTE courses and/or programs in the 
state that are relevant to AED members. Members should contact their local school divisions or 
Local Education Agencies to discern the availability of these courses and/or programs within 
their area and potential opportunities to develop them if they do not already exist. The fifty state 
playbooks are included as an attachment to this report. 
 

Overview of Best Practices Scorecard 
 In order to identify best practices in the delivery of CTE, we relied on key indicators of 
CTE quality examined by at least two interest groups (ACTE and Advance CTE). We then 
conducted extensive state-level research to identify the states that are implementing the various 
best practices. The list of practices includes: 
 

1. Does the state maintain local flexibility in developing new CTE programs or 

transitioning away from underperforming programs? Many states permit localities 
to adjust CTE offerings, yet the requirements to do so vary. For example, some states 
require the demonstration of a local need or reliance on labor force data. This indicator 
measures if, at a basic level, localities can develop new CTE programs. 

2. Do CTE providers in the state actively align or integrate traditional academic 

coursework with CTE coursework? Integration can be defined rather loosely. While 
all states require that students complete coursework in traditional academic content 
areas, not all CTE courses actively incorporate traditional academic elements into their 
content. However, any effort within the state suffices for this indicator. 

3. Do states maintain articulation agreements? Articulation ensures that students have 
the opportunity to earn postsecondary credit for secondary CTE coursework. This 
encourages continued educational pursuits when postsecondary education may be 
required to gain the requisite skills necessary to an industry. 
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4. Do states implement performance-funding? Performance funding bases CTE funding 
off various indicators of performance, such as enrollment numbers and the number of 
students earning credentials. States sometimes implement performance-funding 
strategies in determining how federal and state education funds are spent. Given current 
fiscal constraints faced by states, performance funding represents an opportunity to 
ensure that high quality programs are receiving appropriate funding. The information for 
this indicator came from a 2014 U.S. Department of Education report (State Strategies 

for Financing Career and Technical Education).11  
5. Do employers participate in the development of state-required CTE standards (i.e. 

drafting, reviewing, and/or validating)? The information for this indicator came from 
a report by Advance CTE titled The State of Career and Technical Education: Employer 

Engagement in CTE. The indicator analyzes the opportunity of employers to directly 
affect the content and delivery of CTE in their states.12 

6. Do employers participate in the state’s selection process of preferred credentials for 

use in CTE programs? This indicator identifies employer participation in the selection 
of state credentials to be used within CTE programs; it does not include employer 
participation at the local level (members should refer to the state playbooks for 
opportunities at the local level). 

7. Do students have access to career services (can be in-school, online, or various other 

methods of delivery)? Career services help active and potential CTE students explore 
career options and provide guidance throughout the education process. 

8. Do work-based learning opportunities exist within the state? Various forms of work-
based learning exist (e.g. internships, externships, job shadowing, apprenticeships, 
cooperative education). This indicator identifies if there are opportunities for employers 
to access and develop new talent through the CTE system. 

9. Do AED-relevant courses/pathways/programs exist? This identifies whether or not 
there are AED-relevant CTE options in the state and should inform decisions regarding 
advocacy for CTE development. 

10. Do education systems maintain a pool of experts for professional development? 
Continued professional development is critical to instructors’ ability to properly train 
CTE students. This indicator identifies if professional development services contribute to 
continued training by maintaining connections with industry stakeholders or interest 
groups. 

 

We also identified an additional “bonus” indicator as well as the type of funding at the secondary 
and postsecondary levels. 
 

1. Bonus indicator: Do intermediaries exist? For this indicator, we attempted to identify 
intermediary groups that facilitate CTE delivery in the state. “Intermediaries” includes a 
variety of groups, including but not limited to non-profit groups that assist in work-based 

                                                           
11 U.S. Department of Education, “State Strategies for Financing Career and Technical Education,” National Center 
for Innovation in Career and Technical Education, October 2014, 
http://s3.amazonaws.com/NCICTE/pdf/NCICTE_CTE_Finance_Study.pdf.  
12 Advance CTE, “The State of Career Technical Education: Employer Engagement in CTE,” 12, 
https://www.careertech.org/sites/default/files/State-of-CTE_Employer-Engagement_FINAL.pdf. 

http://s3.amazonaws.com/NCICTE/pdf/NCICTE_CTE_Finance_Study.pdf
https://www.careertech.org/sites/default/files/State-of-CTE_Employer-Engagement_FINAL.pdf
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learning programs, government entities formed by Perkins funding that assist in CTE 
delivery, or contracted agencies that serve as resource centers for instructors. 

2. Secondary funding. This indicator tells whether state secondary CTE funding is 
categorical (i.e. earmarked specifically for CTE) or foundational (i.e. part of the overall 
education appropriation). If categorical, the scorecard identifies how earmarked funds 
are appropriated. 

3. Postsecondary funding. This indicator tells whether state postsecondary CTE funding is 
categorical (i.e. earmarked specifically for CTE) or foundational (i.e. part of the overall 
education appropriation). If categorical, the scorecard identifies how earmarked funds 
are appropriated. 
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Integration Articulation
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Funding
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Input Credentials Input

Alabama Yes Yes Yes No Yes Yes
Alaska Yes Yes Yes No No Yes
Arizona Yes Yes Yes Yes Yes Yes
Arkansas Yes Yes Yes Yes N/A N/A
California Yes Yes Yes No Yes No
Colorado Yes Yes Yes No No Yes
Connecticut Yes Yes Yes No No No
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Idaho Yes Yes Yes No Yes No
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Iowa Yes Yes Yes No No No
Kansas Yes Yes Yes Yes Yes Yes
Kentucky Yes Yes Yes No Yes Yes
Louisiana Yes Yes Yes No Yes Yes
Maine Yes Yes Yes No Yes Yes
Maryland Yes Yes Yes No Yes Yes
Massachusetts Yes Yes Yes No Yes Yes
Michigan Yes Yes Yes No Yes No
Minnesota Yes Yes Yes Yes Yes Yes
Mississippi No Yes Yes No Yes Yes
Missouri Yes Yes Yes Yes Yes No
Montana Yes Yes Yes No Yes Yes
Nebraska Yes Yes Yes No Yes No
Nevada No Yes Yes No Yes No
New Hampshire Yes Yes Yes No Yes Yes
New Jersey Yes Yes Yes No Yes No
New Mexico No Yes Yes No No Yes
New York Yes Yes Yes No No No
North Carolina Yes Yes Yes No Yes Yes
North Dakota Unclear Yes Yes Yes Yes No
Ohio Yes Yes Yes No Yes Yes

Best Practices Scorecard
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Funding

Standards 
Input Credentials Input

Oklahoma Yes Yes Yes No Yes No
Oregon Yes Yes Yes No Yes No
Pennsylvania Yes Yes Yes No Yes Yes
Rhode Island Yes Yes Yes No Yes No
South Carolina Yes Yes Yes Yes Yes No
South Dakota Yes Yes Yes No Yes Yes
Tennessee Yes Yes Yes No Yes No
Texas Yes Yes Yes Yes Yes No
Utah Yes Yes Yes No Yes Yes
Vermont Yes Yes Yes No Yes No
Virginia Yes Yes Yes No Yes Yes
Washington Yes Yes Yes No No Yes
West Virginia Yes Yes Yes Yes Yes Yes
Wisconsin No Yes Yes No Yes Yes
Wyoming Yes Yes Yes No Yes No

Best Practices Scorecard
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Work-Based 
Learning

Relevant 
Pathways

Professional 
Development Intermediaries

Alabama Yes Yes Yes Yes Yes
Alaska Yes Yes Yes Yes
Arizona Yes Yes Yes Yes
Arkansas Yes Yes Yes Yes
California Yes Yes Yes Yes
Colorado Yes Yes Yes Yes
Connecticut Yes Yes Yes Yes
Delaware Yes Yes Yes Yes
Florida Yes Yes Yes Yes N/A
Georgia Yes Yes Yes Yes Yes
Hawaii Yes Yes Yes Yes
Idaho Yes Yes Yes Yes
Illinois No Yes Yes Yes N/A
Indiana No Yes Yes Yes Yes
Iowa Yes Yes Yes Yes
Kansas Yes Yes Yes Yes Yes
Kentucky No Yes Yes Yes Yes
Louisiana No Yes Yes Yes N/A
Maine Yes Yes Yes Yes N/A
Maryland Yes Yes Yes Yes N/A
Massachusetts Yes Yes Yes Yes Yes
Michigan Yes Yes Yes Yes
Minnesota Yes Yes Yes Yes
Mississippi No Yes No Yes
Missouri Yes Yes Yes Yes Yes
Montana Yes Yes Yes Yes Yes
Nebraska No Yes Yes Yes Yes
Nevada No Yes Yes Yes
New Hampshire Yes Yes Yes Yes
New Jersey Yes Yes Yes Yes Yes
New Mexico No Yes No Yes
New York Yes Yes Yes Yes
North Carolina Yes Yes Yes Yes
North Dakota No Yes No Yes Yes
Ohio Yes Yes No Yes
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Work-Based 
Learning

Relevant 
Pathways

Professional 
Development Intermediaries

Oklahoma Yes Yes Yes Yes
Oregon Yes Yes Yes Yes
Pennsylvania Yes Yes Yes Yes
Rhode Island Yes Yes Yes Yes
South Carolina Yes Yes Yes Yes
South Dakota No Yes No Yes Yes
Tennessee No Yes Yes Yes N/A
Texas Yes Yes Yes Yes
Utah Yes Yes Yes Yes
Vermont Yes Yes Yes Yes Yes
Virginia Yes Yes Yes Yes Yes
Washington Yes Yes Yes Yes
West Virginia No Yes Yes Yes
Wisconsin No Yes Yes Yes N/A
Wyoming Yes Yes Yes Yes

Best Practices Scorecard
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State
Secondary 
Funding

Postsecondary 
Funding

Alabama Categorical Categorical
Alaska Categorical General
Arizona Categorical General
Arkansas CTE Centers General
California Grants General
Colorado Categorical General
Connecticut CTE Centers General
Delaware Categorical No Data
Florida Categorical No Data
Georgia Categorical General
Hawaii Categorical General
Idaho Categorical General
Illinois Categorical General
Indiana Categorical General
Iowa Categorical General
Kansas Categorical Categorical
Kentucky Categorical No Data
Louisiana Categorical No Data
Maine Categorical General
Maryland General General
Massachusetts Categorical No Data
Michigan Categorical General
Minnesota Categorical General
Mississippi Categorical General
Missouri Categorical General
Montana No data No Data
Nebraska General General
Nevada Categorical No Data
New Hampshire CTE Centers No Data
New Jersey CTE Centers General
New Mexico General General
New York CTE Centers General
North Carolina Categorical No Data
North Dakota Categorical General
Ohio Categorical CTE Centers

Best Practices Scorecard
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State
Secondary 
Funding

Postsecondary 
Funding

Oklahoma Categorical CTE Centers
Oregon General General
Pennsylvania Categorical No Data
Rhode Island Categorical General
South Carolina Categorical General
South Dakota Grants Categorical
Tennessee Categorical General
Texas Categorical Categorical
Utah Categorical General
Vermont CTE Centers Grants
Virginia Categorical Categorical
Washington Categorical No Data
West Virginia Categorical Categorical
Wisconsin General Categorical
Wyoming Categorical No Data

Color Key Details
General General Funding

Categorical Student-based
Categorical Cost-based
Categorical Unit-based
Categorical Other/Unspecified

CTE Centers Only earmarked funds

Grants Competitive grants

Best Practices Scorecard

6



  

Fe
d

er
al

 F
un

d
in

g
 

St
at

e 

To
ta

l 
Fe

d
er

al
 

Ed
uc

at
io

n 
Fu

nd
in

g
 

To
ta

l 
Fe

d
er

al
 

C
TE

 F
un

d
in

g
 

%
 C

ha
ng

e 
in

 C
TE

 
Fu

nd
in

g
 

(2
01

4-
20

15
) 

To
ta

l 
%

 
C

ha
ng

e 
fr

om
 

20
10

-
20

15
 

To
ta

l 
fo

r 
Lo

ca
l 

D
is

tr
ib

ut
io

n 
$ 

fo
r 

C
TE

 
C

ol
le

g
es

 

%
 o

f 
Fe

d
er

al
 $

 
fo

r 
C

TE
 

C
ol

le
g

es
 

$ 
fo

r 
H

S 
%

 o
f 

Fe
d

er
al

 $
 

fo
r 

C
TE

 H
S 

A
la

b
am

a 
1,

09
4,

63
3,

62
1 

$1
9,

17
5,

06
5 

0%
 

0%
 

$1
6,

29
8,

80
6 

$4
,8

89
,6

42
 

0.
45

%
 

$1
0,

26
8,

24
8 

0.
94

%
 

A
la

sk
a 

31
9,

44
6,

17
4 

$4
,2

14
,9

21
 

0%
 

0%
 

$3
,5

82
,6

83
 

$4
83

,6
62

 
0.

15
%

 
$2

,7
40

,7
53

 
0.

86
%

 

A
ri

zo
na

 
2,

15
7,

12
1,

94
1 

$2
5,

38
1,

74
2 

-2
%

 
-1

%
 

$2
1,

57
4,

48
1 

$3
,2

36
,1

72
 

0.
15

%
 

$1
6,

50
4,

48
1 

0.
77

%
 

A
rk

an
sa

s 
67

0,
35

8,
45

3 
$1

1,
40

3,
79

5 
0%

 
3%

 
$9

,6
93

,2
27

 
$2

,1
80

,9
75

 
0.

33
%

 
$6

,5
42

,9
28

 
0.

98
%

 

C
al

if
or

ni
a 

8,
32

8,
86

8,
35

5 
$1

20
,2

56
,7

18
 

2%
 

6%
 

$1
01

,9
90

,8
31

 
$4

9,
03

9,
70

7 
0.

59
%

 
$4

7,
90

8,
99

6 
0.

58
%

 

C
ol

or
ad

o 
95

7,
79

4,
50

3 
$1

6,
06

3,
56

9 
-1

%
 

-1
%

 
$1

3,
65

4,
03

4 
$7

,3
73

,1
78

 
0.

77
%

 
$4

,9
15

,4
52

 
0.

51
%

 

C
on

ne
ct

ic
ut

 
63

3,
98

6,
52

6 
$9

,5
08

,4
14

 
0%

 
5%

 
$8

,0
82

,1
52

 
$1

,4
21

,9
74

 
0.

22
%

 
$6

,0
62

,0
99

 
0.

96
%

 

D
el

aw
ar

e 
18

9,
47

3,
95

5 
$4

,7
25

,5
00

 
0%

 
2%

 
$4

,0
16

,6
75

 
$5

42
,2

51
 

0.
29

%
 

$3
,0

72
,7

56
 

1.
62

%
 

D
.C

. 
25

1,
74

9,
40

2 
$4

,2
14

,9
21

 
0%

 
0%

 
$3

,5
82

,9
21

 
$5

82
,6

83
 

0.
23

%
 

$3
,0

00
,2

38
 

1.
19

%
 

Fl
or

id
a 

3,
94

0,
48

2,
53

8 
$6

2,
40

8,
88

7 
-1

%
 

-5
%

 
$5

7,
76

6,
25

0 
$2

7,
69

7,
43

3 
0.

70
%

 
$2

7,
46

5,
74

7 
0.

70
%

 

G
eo

rg
ia

 
2,

17
1,

35
1,

52
2 

$3
8,

55
5,

84
4 

-1
%

 
0%

 
$3

2,
77

2,
46

8 
$1

5,
78

1,
23

4 
0.

73
%

 
$1

4,
74

7,
61

1 
0.

68
%

 

H
aw

ai
i 

24
3,

23
0,

24
9 

$5
,4

96
,9

06
 

0%
 

4%
 

$4
,7

72
,2

16
 

$2
,3

86
,1

08
 

0.
98

%
 

$2
,3

86
,1

08
 

0.
98

%
 

Id
ah

o 
34

4,
42

5,
74

9 
$6

,3
94

,5
54

 
0%

 
0%

 
$5

,4
35

,3
71

 
$1

,7
12

,1
42

 
0.

50
%

 
$3

,1
79

,6
92

 
0.

92
%

 

Ill
in

oi
s 

2,
84

7,
53

4,
14

2 
$4

0,
36

5,
79

8 
0%

 
11

%
 

$3
4,

31
0,

92
9 

$1
3,

72
4,

37
1 

0.
48

%
 

$2
0,

58
6,

55
7 

0.
72

%
 

In
d

ia
na

 
1,

52
4,

90
4,

56
4 

$2
4,

93
3,

70
6 

0%
 

3%
 

$2
2,

38
9,

25
0 

$7
,0

00
,3

45
 

0.
46

%
 

$1
3,

58
8,

90
5 

0.
89

%
 

Io
w

a 
71

9,
78

7,
62

3 
$1

1,
96

3,
94

6 
0%

 
0%

 
$1

0,
16

9,
35

5 
$4

,9
49

,5
61

 
0.

69
%

 
$5

,0
69

,7
94

 
0.

70
%

 

K
an

sa
s 

59
5,

49
0,

58
2 

$1
0,

24
5,

40
8 

0%
 

4%
 

$8
,7

08
,5

96
 

$3
,9

18
,8

68
 

0.
66

%
 

$3
,9

18
,8

68
 

0.
66

%
 

K
en

tu
ck

y 
94

6,
61

6,
38

5 
$1

7,
90

5,
64

7 
0%

 
0%

 
$1

5,
21

9,
80

0 
$7

,0
84

,8
17

 
0.

75
%

 
$7

,3
73

,9
93

 
0.

78
%

 

Lo
ui

si
an

a 
1,

03
3,

25
3,

23
5 

$2
1,

04
1,

94
3 

0%
 

0%
 

$1
7,

88
5,

65
2 

$7
,0

82
,7

19
 

0.
69

%
 

$9
,0

14
,3

68
 

0.
87

%
 

M
ai

ne
 

27
5,

52
1,

35
9 

$5
,4

96
,9

06
 

0%
 

4%
 

$4
,6

72
,3

71
 

$2
,1

02
,5

67
 

0.
76

%
 

$2
,1

02
,5

67
 

0.
76

%
 

M
ar

yl
an

d
 

97
3,

15
0,

79
6 

$1
5,

18
1,

53
7 

1%
 

10
%

 
$1

2,
90

4,
30

6 
$4

,2
90

,6
82

 
0.

44
%

 
$7

,9
68

,4
09

 
0.

82
%

 

M
as

sa
ch

us
et

ts
 

1,
22

8,
58

7,
19

1 
$1

7,
75

8,
78

7 
0%

 
6%

 
$1

5,
59

7,
13

6 
$4

,1
37

,9
51

 
0.

34
%

 
$1

1,
18

7,
79

4 
0.

91
%

 

M
ic

hi
g

an
 

2,
17

3,
55

3,
76

7 
$3

7,
15

3,
05

8 
0%

 
9%

 
$3

1,
58

0,
10

0 
$1

2,
62

3,
04

0 
0.

58
%

 
$1

8,
94

8,
06

0 
0.

87
%

 

M
in

ne
so

ta
 

1,
06

4,
68

7,
96

3 
$1

6,
68

4,
63

7 
0%

 
6%

 
$1

4,
18

1,
94

1 
$7

,4
02

,9
73

 
0.

70
%

 
$5

,3
60

,7
73

 
0.

50
%

 

M
is

si
ss

ip
p

i 
76

1,
99

2,
04

8 
$1

3,
36

3,
55

0 
0%

 
0%

 
$1

1,
35

9,
01

7 
$5

,3
31

,0
48

 
0.

70
%

 
$6

,0
27

,9
68

 
0.

79
%

 

M
is

so
ur

i 
1,

26
5,

29
0,

63
2 

$2
1,

34
5,

13
5 

0%
 

6%
 

$1
8,

14
3,

36
6 

$5
,0

80
,1

42
 

0.
40

%
 

$1
3,

06
3,

22
4 

1.
03

%
 

M
on

ta
na

 
25

2,
99

6,
26

6 
$5

,1
67

,3
77

 
0%

 
4%

 
$4

,3
85

,3
78

 
$1

,3
83

,5
65

 
0.

55
%

 
$2

,5
69

,4
78

 
1.

02
%

 

N
eb

ra
sk

a 
37

0,
97

6,
99

6 
$6

,8
16

,8
93

 
0%

 
0%

 
$5

,7
94

,5
09

 
$2

,3
46

,7
77

 
0.

63
%

 
$2

,8
68

,2
82

 
0.

77
%

 

N
ev

ad
a 

41
5,

38
4,

61
0 

$9
,7

41
,9

42
 

-1
%

 
-2

1%
 

$8
,2

80
,6

51
 

$2
,3

98
,0

76
 

0.
58

%
 

$5
,0

95
,9

12
 

1.
23

%
 

N
ew

 
H

am
p

sh
ir

e 
25

7,
70

9,
41

5 
$5

,4
96

,9
06

 
0%

 
4%

 
$4

,6
72

,3
70

 
$9

19
,5

22
 

0.
36

%
 

$3
,5

65
,9

52
 

1.
38

%
 

N
ew

 J
er

se
y 

1,
54

8,
38

9,
24

5 
$2

2,
34

7,
00

5 
0%

 
6%

 
$1

8,
99

4,
95

4 
$7

,9
06

,6
50

 
0.

51
%

 
$9

,6
63

,6
83

 
0.

62
%

 

N
ew

 M
ex

ic
o 

58
6,

60
9,

50
4 

$8
,0

98
,6

22
 

-1
%

 
4%

 
$6

,8
83

,8
28

 
$3

,0
97

,7
22

 
0.

53
%

 
$3

,0
97

,7
22

 
0.

53
%

 

N
ew

 Y
or

k 
4,

54
1,

72
8,

08
0 

$5
1,

36
1,

53
6 

0%
 

17
%

 
$4

4,
97

5,
38

3 
$2

1,
58

8,
18

4 
0.

48
%

 
$2

3,
38

7,
19

9 
0.

51
%

 

N
or

th
 

C
ar

ol
in

a 
1,

93
4,

31
3,

76
6 

$3
6,

16
0,

52
7 

-1
%

 
-1

%
 

$3
0,

73
6,

44
8 

$1
0,

24
5,

48
3 

0.
53

%
 

$1
8,

49
0,

96
5 

0.
96

%
 

N
or

th
 D

ak
ot

a 
17

5,
14

7,
96

7 
$4

,2
14

,9
21

 
0%

 
0%

 
$3

,5
82

,6
83

 
$1

,1
66

,4
39

 
0.

67
%

 
$2

,1
66

,2
44

 
1.

24
%

 

O
hi

o 
2,

22
7,

60
2,

16
3 

$4
2,

75
0,

00
1 

0%
 

4%
 

$3
6,

33
7,

50
1 

$3
,9

97
,1

25
 

0.
18

%
 

$2
8,

70
6,

62
5 

1.
29

%
 

FE
D

ER
A

L 
FU

N
D

IN
G

 M
A

TR
IX

1



St
at

e 

To
ta

l 
Fe

d
er

al
 

Ed
uc

at
io

n 
Fu

nd
in

g
 

To
ta

l 
Fe

d
er

al
 

C
TE

 F
un

d
in

g
 

%
 C

ha
ng

e 
in

 C
TE

 
Fu

nd
in

g
 

(2
01

4-
20

15
) 

To
ta

l 
%

 
C

ha
ng

e 
fr

om
 

20
10

-
20

15
 

To
ta

l 
fo

r 
Lo

ca
l 

D
is

tr
ib

ut
io

n 
$ 

fo
r 

C
TE

 
C

ol
le

g
es

 

%
 o

f 
Fe

d
er

al
 $

 
fo

r 
C

TE
 

C
ol

le
g

es
 

$ 
fo

r 
H

S 
%

 o
f 

Fe
d

er
al

 $
 

fo
r 

C
TE

 H
S 

O
kl

ah
om

a 
81

3,
44

7,
71

7 
$1

5,
09

4,
18

0 
0%

 
0%

 
$1

2,
83

0,
05

3 
$1

,8
47

,5
28

 
0.

23
%

 
$9

,6
99

,5
20

 
1.

19
%

 

O
re

g
on

 
80

3,
04

9,
34

8 
$1

3,
54

8,
62

1 
-1

%
 

4%
 

$1
1,

51
6,

32
8 

$5
,1

82
,3

48
 

0.
65

%
 

$5
,1

82
,3

48
 

0.
65

%
 

Pe
nn

sy
lv

an
ia

 
2,

35
3,

76
5,

85
6 

$4
0,

72
2,

77
8 

0%
 

9%
 

$3
4,

61
4,

36
1 

$1
0,

38
4,

30
8 

0.
44

%
 

$2
4,

23
0,

05
2 

1.
03

%
 

R
ho

d
e 

Is
la

nd
 

26
1,

32
9,

27
2 

$5
,4

96
,9

06
 

0%
 

4%
 

$4
,6

72
,3

71
 

$4
21

,0
23

 
0.

16
%

 
$3

,7
91

,3
48

 
1.

45
%

 

So
ut

h 
C

ar
ol

in
a 

96
4,

72
5,

02
6 

$1
8,

47
6,

88
2 

-1
%

 
2%

 
$1

5,
70

5,
35

0 
$4

,7
11

,6
05

 
0.

49
%

 
$9

,4
23

,2
10

 
0.

98
%

 

So
ut

h 
D

ak
ot

a 
27

4,
74

0,
63

2 
$4

,2
14

,9
21

 
0%

 
3%

 
$3

,1
92

,8
05

 
$1

,5
96

,4
03

 
0.

58
%

 
$1

,5
96

,4
02

 
0.

58
%

 

Te
nn

es
se

e 
1,

27
3,

61
2,

70
0 

$2
3,

12
2,

05
9 

0%
 

0%
 

$1
9,

65
3,

75
0 

$2
,6

53
,2

56
 

0.
21

%
 

$1
5,

03
5,

11
8 

1.
18

%
 

Te
xa

s 
5,

62
4,

37
2,

40
6 

$9
2,

11
4,

33
6 

0%
 

1%
 

$8
1,

15
9,

92
2 

$2
5,

58
0,

27
5 

0.
45

%
 

$5
0,

11
1,

03
6 

0.
89

%
 

U
ta

h 
68

3,
50

1,
40

7 
$1

2,
50

1,
00

1 
-2

%
 

4%
 

$1
0,

62
5,

85
1 

$4
,0

90
,3

40
 

0.
60

%
 

$6
,1

35
,5

11
 

0.
90

%
 

V
er

m
on

t 
16

0,
04

6,
92

1 
$4

,2
14

,9
21

 
0%

 
0%

 
$3

,5
82

,6
82

 
$8

33
,6

31
 

0.
52

%
 

$2
,5

49
,0

51
 

1.
59

%
 

V
ir

g
in

ia
 

1,
46

2,
74

7,
30

6 
$2

3,
95

5,
94

9 
-1

%
 

5%
 

$2
0,

36
2,

55
6 

$3
,0

54
,3

83
 

0.
21

%
 

$1
7,

30
8,

17
3 

1.
18

%
 

W
as

hi
ng

to
n 

1,
16

5,
97

6,
08

1 
$2

0,
61

0,
73

4 
1%

 
2%

 
$1

7,
51

9,
12

4 
$8

,8
29

,6
39

 
0.

76
%

 
$6

,9
37

,5
74

 
0.

60
%

 

W
es

t 
V

ir
g

in
ia

 
48

7,
73

7,
54

0 
$8

,4
28

,6
17

 
0%

 
0%

 
$7

,1
64

,3
25

 
$2

,0
47

,9
37

 
0.

42
%

 
$5

,1
16

,3
88

 
1.

05
%

 

W
is

co
ns

in
 

1,
04

7,
51

3,
82

2 
$2

0,
24

1,
68

5 
0%

 
5%

 
$1

7,
20

5,
43

2 
$8

,5
16

,6
89

 
0.

81
%

 
$7

,7
42

,4
44

 
0.

74
%

 

W
yo

m
in

g
 

15
3,

09
6,

57
0 

$4
,2

14
,9

21
 

0%
 

0%
 

$3
,5

82
,6

83
 

$1
,4

33
,0

73
 

0.
94

%
 

$2
,1

49
,6

10
 

1.
40

%
 

G
ra

nd
 T

ot
al

s:
 

$6
6,

55
3,

81
3,

89
0 

$1
,0

80
,3

55
,1

35
 

  
  

  
  

  
  

  

 Le
ge

nd
 

Co
lu

m
n 

8:
 “

%
 o

f F
ed

er
al

 $
 fo

r 
CT

E 
Co

lle
ge

s”
 

Co
lu

m
n 

7/
Co

lu
m

n 
2 

= 
%

 o
f F

ed
er

al
 

Ed
uc

at
io

n 
Fu

nd
in

g 
G

iv
en

 to
 C

TE
 

Co
lle

ge
s 

Co
lu

m
n 

10
: “

%
 o

f F
ed

er
al

 $
 

fo
r C

TE
 H

S”
 

Co
lu

m
n 

9/
Co

lu
m

n 
2 

= 
%

 o
f F

ed
er

al
 

Ed
uc

at
io

n 
Fu

nd
in

g 
G

iv
en

 to
 H

S 
CT

E 

 FE
D

ER
A

L 
FU

N
D

IN
G

 M
A

TR
IX

2



  

St
at

e 
Fu

nd
in

g
 

St
at

e 
To

ta
l 

C
om

b
in

ed
 (

Fe
d

er
al

+
St

at
e)

 D
ol

la
rs

 
Sp

en
t 

on
 E

d
uc

at
io

n 
To

ta
l 

St
at

e 
Ed

uc
at

io
n 

Fu
nd

in
g

 
To

ta
l 

St
at

e 
C

TE
 

Fu
nd

in
g

 

$ 
of

 S
ta

te
 

Po
st

se
co

nd
ar

y 
C

TE
 

Fu
nd

s 

%
 o

f 
St

at
e 

Ed
uc

. 
$ 

Sp
en

t 
on

 
Po

st
se

co
nd

ar
y 

C
TE

 

Po
st

se
co

nd
ar

y 
St

at
e 

Ex
p

en
d

it
ur

e 

$ 
of

 S
ta

te
 

Se
co

nd
ar

y 
C

TE
 

Fu
nd

s 

%
 o

f 
St

at
e 

Ed
uc

. 
$ 

Sp
en

t 
on

 
Se

co
nd

ar
y 

C
TE

 
K

-1
2 

St
at

e 
A

p
p

ro
p

ri
at

io
ns

 

A
la

b
am

a 
$6

,4
00

,0
11

,5
77

  
$5

,3
05

,3
77

,9
56

 
$3

7,
83

3,
57

7 
5,

25
3,

90
6 

0.
10

%
 

$1
,4

89
,0

97
,7

19
 

$3
2,

57
9,

67
1 

0.
61

%
 

3,
81

6,
28

0,
23

7 

A
la

sk
a 

$2
,3

87
,2

24
,2

74
  

$2
,0

67
,7

78
,1

00
 

* 
* 

* 
$7

74
,0

12
,4

00
 

* 
* 

1,
29

3,
76

5,
70

0 

A
ri

zo
na

 
$7

,8
24

,4
57

,1
41

  
$5

,6
67

,3
35

,2
00

 
$1

1,
57

6,
30

0 
* 

* 
$1

,7
81

,0
46

,4
00

 
$1

1,
57

6,
30

0 
0.

20
%

 
3,

88
6,

28
8,

80
0 

A
rk

an
sa

s 
$3

,5
40

,7
37

,2
01

  
$2

,8
70

,3
78

,7
48

 
$3

5,
99

4,
99

7 
* 

* 
$7

67
,9

30
,6

01
 

* 
* 

2,
10

2,
44

8,
14

7 

C
al

if
or

ni
a 

$6
1,

37
9,

86
0,

35
5 

 
$5

3,
05

0,
99

2,
00

0 
$2

50
,0

00
,0

00
 

* 
* 

$1
2,

95
9,

14
8,

00
0 

* 
* 

40
,0

91
,8

44
,0

00
 

C
ol

or
ad

o 
$8

,0
14

,3
72

,1
92

  
$7

,0
56

,5
77

,6
89

 
$2

5,
43

6,
64

8 
* 

* 
$3

,2
60

,1
27

,6
71

 
* 

* 
3,

79
6,

45
0,

01
8 

C
on

ne
ct

ic
ut

 
$3

,4
98

,0
97

,3
70

  
$2

,8
64

,1
10

,8
44

 
$1

55
,6

32
,6

96
 

* 
* 

$7
31

,2
19

,8
42

 
* 

* 
2,

13
2,

89
1,

00
2 

D
el

aw
ar

e 
$1

,3
95

,8
13

,2
55

  
$1

,2
06

,3
39

,3
00

 
$3

27
,8

00
 

* 
* 

$2
26

,5
94

,0
00

 
* 

* 
97

9,
74

5,
30

0 

D
.C

. 
$1

,6
88

,1
14

,1
75

  
$1

,4
36

,3
64

,7
73

 
* 

* 
* 

$7
2,

45
7,

57
3 

  
* 

1,
36

3,
90

7,
20

0 

Fl
or

id
a 

$2
0,

37
9,

39
3,

54
9 

 
$1

6,
43

8,
91

1,
01

1 
$4

83
,8

91
,8

12
 

* 
* 

$5
,5

04
,8

00
,0

00
 

* 
* 

10
,9

34
,1

11
,0

11
 

G
eo

rg
ia

 
$1

3,
31

7,
85

0,
83

2 
 

$1
1,

14
6,

49
9,

31
0 

$3
12

,3
34

,3
67

 
29

6,
22

1,
88

0 
2.

66
%

 
$2

,2
72

,3
02

,6
68

 
16

,1
12

,4
87

 
0.

14
%

 
8,

87
4,

19
6,

64
2 

H
aw

ai
i 

$1
,6

67
,5

27
,9

10
  

$1
,4

24
,2

97
,6

61
 

* 
* 

* 
$3

64
,7

24
,7

97
 

* 
* 

1,
05

9,
57

2,
86

4 

Id
ah

o 
$2

,0
03

,2
25

,8
49

  
$1

,6
58

,8
00

,1
00

 
$5

3,
07

9,
00

0 
38

62
00

00
 

2.
33

%
 

$2
84

,2
01

,7
00

 
$1

4,
45

9,
00

0 
0.

87
%

 
1,

37
4,

59
8,

40
0 

Ill
in

oi
s 

$8
,9

30
,7

49
,8

42
  

$6
,0

83
,2

15
,7

00
 

$5
9,

27
6,

60
0 

$2
1,

21
4,

50
0 

0.
35

%
 

$1
,5

58
,3

76
,3

00
 

$3
8,

06
2,

10
0 

0.
63

%
 

4,
52

4,
83

9,
40

0 

In
d

ia
na

 
$9

,8
54

,4
25

,7
69

  
$8

,3
29

,5
21

,2
05

 
$4

,4
45

,6
97

 
$3

,2
32

,7
94

 
0.

04
%

 
$1

,4
86

,4
63

,6
76

 
1,

21
2,

90
3 

0.
01

%
 

6,
84

3,
05

7,
52

9 

Io
w

a 
$4

,4
13

,4
71

,0
71

  
$3

,6
93

,6
83

,4
48

 
$1

7,
74

1,
03

8 
$1

5,
11

0,
90

4 
0.

41
%

 
$8

28
,6

53
,8

94
 

2,
63

0,
13

4 
0.

07
%

 
2,

86
5,

02
9,

55
4 

K
an

sa
s 

$3
,7

25
,6

87
,1

65
  

$3
,1

30
,1

96
,5

83
 

$1
06

,3
00

,9
61

 
82

,3
00

,9
61

 
2.

62
9%

 
$7

94
,0

65
,5

83
 

24
,0

00
,0

00
 

0.
76

7%
 

2,
33

6,
13

1,
00

0 

K
en

tu
ck

y 
$9

,7
90

,2
92

,1
77

  
$8

,8
43

,6
75

,7
92

 
$8

1,
87

4,
64

8 
* 

* 
$5

,4
83

,9
48

,6
37

 
22

,8
66

,9
00

 
0.

25
9%

 
3,

35
9,

72
7,

15
5 

Lo
ui

si
an

a 
$5

,8
91

,9
87

,9
81

  
$4

,8
58

,7
34

,7
46

 
$4

2,
20

0,
00

0 
$2

9,
00

0,
00

0 
0.

60
%

 
$1

,1
64

,9
82

,6
72

 
13

20
00

00
 

0.
27

%
 

3,
69

3,
75

2,
07

4 

M
ai

ne
 

$1
,6

61
,1

68
,3

40
  

$1
,3

85
,6

46
,9

81
 

$9
,9

82
,8

68
 

* 
* 

$2
70

,7
74

,2
13

 
* 

* 
1,

11
4,

87
2,

76
8 

M
ar

yl
an

d
 

$5
,9

31
,9

17
,9

94
  

$4
,9

58
,7

67
,1

98
 

* 
* 

* 
$1

,8
70

,1
57

,9
12

 
* 

* 
3,

08
8,

60
9,

28
6 

M
as

sa
ch

us
et

ts
 

$6
,7

79
,5

14
,3

77
  

$5
,5

50
,9

27
,1

86
 

$8
,9

50
,0

00
 

$6
,2

00
,0

00
 

0.
11

%
 

$1
,1

50
,2

31
,0

00
 

$2
,7

50
,0

00
 

0.
05

%
 

4,
40

0,
69

6,
18

6 

M
ic

hi
g

an
 

$1
3,

06
5,

46
5,

36
7 

 
$1

0,
89

1,
91

1,
60

0 
$9

32
,1

00
 

* 
* 

$1
,8

77
,2

19
,0

00
 

93
2,

10
0 

0.
01

%
 

9,
01

4,
69

2,
60

0 

M
in

ne
so

ta
 

$1
0,

25
8,

75
5,

96
3 

 
$9

,1
94

,0
68

,0
00

 
$5

,6
80

,0
00

 
* 

* 
$1

,6
23

,7
47

,0
00

 
* 

* 
7,

57
0,

32
1,

00
0 

M
is

si
ss

ip
p

i 
$3

,4
76

,1
10

,7
59

  
$2

,7
14

,1
18

,7
11

 
$7

3,
02

9,
22

3 
* 

* 
$7

90
,7

97
,5

49
 

* 
* 

1,
92

3,
32

1,
16

2 

M
is

so
ur

i 
$5

,8
84

,9
29

,9
74

  
$4

,6
19

,6
39

,3
42

 
 5

0,
06

9,
02

8 
* 

* 
$1

,2
66

,3
56

,2
18

 
* 

* 
3,

35
3,

28
3,

12
4 

M
on

ta
na

 
$1

,0
57

,9
80

,9
36

  
$8

04
,9

84
,6

70
 

$8
,7

75
,9

34
 

$7
,2

75
,9

34
 

0.
90

%
 

$2
24

,3
03

,8
33

 
$1

,5
00

,0
00

 
0.

19
%

 
58

0,
68

0,
83

7 

N
eb

ra
sk

a 
$1

,8
98

,5
00

,7
52

  
$1

,5
27

,5
23

,7
56

 
$5

94
,6

64
 

* 
* 

$6
13

,9
51

,9
14

 
59

4,
66

4 
0.

04
%

 
91

3,
57

1,
84

2 

N
ev

ad
a 

$2
,5

66
,5

55
,5

66
  

$2
,1

51
,1

70
,9

56
 

$6
88

,2
33

 
* 

* 
$7

89
,8

67
,5

55
 

* 
* 

1,
36

1,
30

3,
40

1 

N
ew

 
H

am
p

sh
ir

e 
$1

,3
43

,0
46

,6
44

  
$1

,0
85

,3
37

,2
29

 
$7

,3
43

,0
10

 
* 

* 
$1

26
,5

00
,0

00
 

* 
* 

95
8,

83
7,

22
9 

N
ew

 J
er

se
y 

$1
0,

83
4,

67
2,

24
5 

 
$9

,2
86

,2
83

,0
00

 
$8

,6
56

,0
00

 
* 

* 
$1

,6
19

,8
76

,0
00

 
* 

* 
7,

66
6,

40
7,

00
0 

N
ew

 M
ex

ic
o 

$3
,9

24
,5

59
,2

04
  

$3
,3

37
,9

49
,7

00
 

* 
* 

* 
$8

32
,9

24
,3

00
 

* 
* 

2,
50

5,
02

5,
40

0 

N
ew

 Y
or

k 
$2

5,
91

3,
29

7,
08

0 
 

$2
1,

37
1,

56
9,

00
0 

* 
  

* 
$2

,9
16

,0
00

,0
00

 
* 

* 
18

,4
55

,5
69

,0
00

 

N
or

th
 

C
ar

ol
in

a 
$1

1,
94

8,
23

6,
16

9 
 

$1
0,

01
3,

92
2,

40
3 

* 
* 

* 
$3

,6
70

,2
94

,2
08

 
* 

* 
6,

34
3,

62
8,

19
5 

N
or

th
 D

ak
ot

a 
$1

,4
88

,2
69

,5
87

  
$1

,3
13

,1
21

,6
20

 
$1

6,
19

6,
45

8 
* 

* 
$4

51
,3

14
,9

58
 

* 
* 

86
1,

80
6,

66
3 

O
hi

o 
$1

0,
79

2,
59

9,
43

0 
 

$8
,5

64
,9

97
,2

67
 

$2
5,

19
0,

54
6 

$1
5,

81
7,

54
7 

 
0.

18
%

 
$2

,4
13

,5
33

,4
99

 
$9

,3
72

,9
99

  
0.

11
%

 
6,

15
1,

46
3,

76
8 

O
kl

ah
om

a 
$4

,2
85

,3
56

,7
82

  
$3

,4
71

,9
09

,0
65

 
$1

38
,8

92
,6

18
 

  
0.

00
%

 
$9

88
,5

49
,0

06
 

  
0.

00
%

 
2,

48
3,

36
0,

05
9 

ST
A

TE
 F

U
N

D
IN

G
 M

A
TR

IX

1



St
at

e 
To

ta
l 

C
om

b
in

ed
 (

Fe
d

er
al

+
St

at
e)

 D
ol

la
rs

 
Sp

en
t 

on
 E

d
uc

at
io

n 
To

ta
l 

St
at

e 
Ed

uc
at

io
n 

Fu
nd

in
g

 
To

ta
l 

St
at

e 
C

TE
 

Fu
nd

in
g

 

$ 
of

 S
ta

te
 

Po
st

se
co

nd
ar

y 
C

TE
 

Fu
nd

s 

%
 o

f 
St

at
e 

Ed
uc

. 
$ 

Sp
en

t 
on

 
Po

st
se

co
nd

ar
y 

C
TE

 

Po
st

se
co

nd
ar

y 
St

at
e 

Ex
p

en
d

it
ur

e 

$ 
of

 S
ta

te
 

Se
co

nd
ar

y 
C

TE
 

Fu
nd

s 

%
 o

f 
St

at
e 

Ed
uc

. 
$ 

Sp
en

t 
on

 
Se

co
nd

ar
y 

C
TE

 
K

-1
2 

St
at

e 
A

p
p

ro
p

ri
at

io
ns

 

O
re

g
on

 
$4

,7
04

,4
64

,1
77

 
$3

,9
01

,4
14

,8
30

 
* 

* 
* 

$6
26

,2
14

,4
17

 
$4

,9
40

,0
00

 
0.

13
%

 
3,

27
5,

20
0,

41
3 

Pe
nn

sy
lv

an
ia

 
$9

,2
19

,1
76

,8
56

 
$6

,8
65

,4
11

,0
00

 
$6

5,
00

0,
00

0 
* 

* 
$1

,3
35

,3
32

,0
00

 
* 

* 
5,

53
0,

07
9,

00
0 

R
ho

d
e 

Is
la

nd
 

$1
,2

01
,1

42
,3

43
 

$9
39

,8
13

,0
71

 
$2

8,
64

2,
12

3 
1,

84
4,

36
4 

0.
20

%
 

$1
62

,6
52

,5
48

 
$2

6,
79

7,
75

9 
2.

85
%

 
77

7,
16

0,
52

3 

So
ut

h 
C

ar
ol

in
a 

$3
,6

37
,6

52
,3

90
 

$2
,6

72
,9

27
,3

64
 

12
,0

69
,1

47
 

* 
* 

$1
,1

43
,5

63
,4

23
 

* 
* 

1,
52

9,
36

3,
94

1 

So
ut

h 
D

ak
ot

a 
$1

,0
33

,6
91

,4
47

 
$7

58
,9

50
,8

15
 

$2
6,

46
5,

50
6 

$2
4,

36
5,

50
6 

3.
21

%
 

$2
18

,3
95

,0
97

 
2,

10
0,

00
0 

1.
59

%
 

54
0,

55
5,

71
8 

Te
nn

es
se

e 
$6

,9
93

,1
25

,4
00

 
$5

,7
19

,5
12

,7
00

 
4,

25
0,

 1
00

 
  

0.
00

%
 

$1
,5

81
,6

68
,6

00
 

  
0.

00
%

 
4,

13
7,

84
4,

10
0 

Te
xa

s 
$4

2,
56

3,
83

8,
29

0 
$3

6,
93

9,
46

5,
88

4 
$5

5,
16

3,
36

4 
* 

* 
$1

6,
74

6,
10

0,
00

0 
* 

* 
20

,1
93

,3
65

,8
84

 

U
ta

h 
$4

,9
66

,7
64

,7
07

 
$4

,2
83

,2
63

,3
00

 
$8

2,
35

2,
30

0 
$1

,3
76

,5
00

 
0.

03
%

 
1,

56
2,

33
5,

00
0 

80
,9

75
,8

00
 

1.
89

%
 

2,
72

0,
92

8,
30

0 

V
er

m
on

t 
$1

,5
07

,8
29

,7
15

 
$1

,3
47

,7
82

,7
94

 
$1

4,
06

8,
16

2 
$3

60
,0

00
  

0.
03

%
 

$8
9,

24
7,

16
4 

$1
3,

70
8,

16
2 

1.
02

%
 

1,
25

8,
53

5,
63

0 

V
ir

g
in

ia
 

$1
5,

67
6,

43
8,

89
2 

$1
4,

21
3,

69
1,

58
6 

$8
7,

39
0,

42
5 

$7
6,

98
9,

59
6 

0.
54

%
 

$8
,0

68
,0

53
,9

16
 

$1
0,

40
0,

82
9 

0.
07

%
 

6,
14

5,
63

7,
67

0 

W
as

hi
ng

to
n 

$8
,1

10
,7

31
,0

81
 

$6
,9

44
,7

55
,0

00
 

* 
* 

* 
$1

,3
45

,3
32

,0
00

 
* 

* 
5,

59
9,

42
3,

00
0 

W
es

t 
V

ir
g

in
ia

 
$2

,7
54

,7
76

,3
46

 
$2

,2
67

,0
38

,8
06

 
$3

1,
77

9,
41

0 
* 

* 
$4

16
,4

96
,3

37
 

31
,7

79
,4

10
 

1.
40

%
 

1,
85

0,
54

2,
46

9 

W
is

co
ns

in
 

$8
,5

65
,9

36
,1

22
 

$7
,5

18
,4

22
,3

00
 

$1
8,

79
7,

90
0 

* 
* 

$1
,3

34
,0

85
,1

00
 

* 
* 

6,
18

4,
33

7,
20

0 

W
yo

m
in

g
 

$1
,4

22
,9

91
,0

31
 

$1
,2

69
,8

94
,4

61
 

* 
* 

* 
$4

63
,9

03
,0

37
 

* 
* 

80
5,

99
1,

42
4 

G
ra

nd
 T

ot
al

s:
 

$4
11

,5
72

,7
95

,6
50

  
 $

34
5,

01
8,

98
1,

76
0 

 $
2,

40
4,

58
6,

13
2 

  
  

  
  

  
  

 Le
ge

nd
 

Co
lu

m
n 

6:
 “

%
 o

f S
ta

te
 

Ed
uc

. $
 fo

r 
Po

st
se

co
nd

ar
y 

CT
E”

 

Co
lu

m
n 

5/
Co

lu
m

n 
3 

= 
St

at
e 

Po
st

se
co

nd
ar

y 
CT

E 
as

 a
 %

 o
f T

ot
al

 S
ta

te
 E

du
ca

tio
n 

Sp
en

di
ng

 
Co

lu
m

n 
9:

 “
%

 o
f S

ta
te

 
Ed

uc
. $

 fo
r S

ec
on

da
ry

 
CT

E”
 

Co
lu

m
n 

8/
Co

lu
m

n 
3 

= 
St

at
e 

Se
co

nd
ar

y 
CT

E 
Sp

en
di

ng
 a

s 
a 

%
 o

f T
ot

al
 S

ta
te

 E
du

ca
tio

n 
Sp

en
di

ng
 

 ST
A

TE
 F

U
N

D
IN

G
 M

A
TR

IX

2


	1-Final Report
	2-Best Practices Scorecard 1-4-17
	3-Federal Funding Matrix 1-4-17
	4-State Funding Matrix 1-4-17

